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ABSTRACT 
 
 
Mohd Hasanuddin (2019): A Study on Students’ Self-Regulation in Learning 
English at Vocational High School Telkom 
Pekanbaru 
 
Students’ self-regulation - one of the abilities possessed by individuals in 
controlling and manipulating a behavior on the basis of their mind. Therefore, 
individuals are able to react positively to their academic learning. In the 
classroom, the teacher should stimulate the students’ self-regulation. Meanwhile, 
the goal of self-regulation is to increase their knowledge when they were learning. 
Students’ self-regulation consists of 7 models, which are: receiving, evaluating, 
triggering, searching, formulating, implementing and assessing the plan's 
effectiveness. The purpose of this research studied the students’ self-regulation in 
learning English at the eleventh-grade students of Vocational High School 
Telkom Pekanbaru. This research was descriptive quantitative. There were 130 
students as samples chosen by using a simple random sampling technique. In 
collecting the data, the researcher distributed the questionnaire to the respondents 
in order to determine their self-regulation, which consisted of 63 items that ware 
constructed based on the level of self-regulation. The researcher used descriptive 
statistics to analyze the data, which the result of this research showed that the total 
score of students’ self-regulation is 29810, with the mean score is 72.80. 
Moreover, the dominant aspect of students’ self-regulation is 4410, with the mean 
score is 33.76. As a conclusion, it can be identified the category of students’ self-
regulation at Vocational High School Telkom Pekanbaru was intermediate level. 
Furthermore, the dominant aspects of students’ self-regulation were evaluating the 
information and implementing the plan.  
 
Key word: Self-regulation, Learning English. 
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ABSTRACT 
 
 
Mohd Hasanuddin (2019): A Study on Students’ Self-Regulation in Learning 
English at Vocational High School Telkom 
Pekanbaru 
 
Pengaturan diri siswa - salah satu kemampuan yang dimiliki oleh individu dalam 
mengendalikan dan memanipulasi perilaku berdasarkan pikiran mereka. Oleh 
karena itu, individu dapat bereaksi positif terhadap pembelajaran akademis 
mereka. Di kelas, guru harus merangsang pengaturan diri siswa. Sementara itu, 
tujuan pengaturan diri adalah untuk menambah pengetahuan mereka ketika 
mereka belajar. Pengaturan mandiri siswa terdiri dari 7 model, yaitu: menerima 
informasi yang relevan, mengevaluasi informasi, memicu perubahan, mencari 
opsi, merumuskan rencana, mengimplementasikan rencana, dan menilai 
efektivitas rencana. Tujuan dari penelitian ini mempelajari pengaturan diri siswa 
dalam belajar bahasa Inggris di siswa kelas sebelas di Sekolah Menengah 
Kejuruan Telkom Pekanbaru. Penelitian ini adalah deskriptif kuantitatif. Ada 130 
siswa sebagai sampel yang dipilih dengan menggunakan teknik simple random 
sampling. Dalam mengumpulkan data, peneliti membagikan kuesioner kepada 
responden untuk menentukan pengaturan sendiri, yang terdiri dari 63 item yang 
dibangun berdasarkan tingkat pengaturan sendiri. Peneliti menggunakan statistik 
deskriptif untuk menganalisis data, yang hasil penelitian ini menunjukkan bahwa 
skor total pengaturan diri siswa adalah 29.810, dengan skor rata-rata adalah 72.80. 
Selain itu, aspek dominan dari pengaturan diri siswa adalah 4410, dengan skor 
rata-rata adalah 33,76. Sebagai kesimpulan, dapat diidentifikasi kategori 
pengaturan diri siswa di Sekolah Menengah Kejuruan Telkom Pekanbaru tingkat 
menengah. Selain itu, aspek dominan dari pengaturan diri siswa adalah 
mengevaluasi informasi dan mengimplementasikan rencana tersebut. 
 
Kata kunci: Regulasi Diri, Pembelajaran Bahasa Inggris. 
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 ملّخص
التلاميذ في ): دراسة تحليلية عن إعداد النفس لدى ٢٠١٩محمد حسن الدين، (
تعلم اللغة الإنجليزية بمدرسة تلكوم الثانوية 
 المهنية بكنبارو
والتلاعب به  ‎إعداد النفس هو من كفاءة يمتلكها فرد في الإشراف على سلوكه نإ
بالنظر إلى فكرته. ولذلك يمكن للفرد أن يرّد برد إيجابي لتعلمه الأكاديمي. والمدرس 
لفنس هو معرفة معلومات التلاميذ عند التعلم. يشجعهم داخل الفصل. فهدف إعداد ا
نماذج، وهي: قبول المعلومات المتعلقة، تقدير المعلومات،  ٧وإعداد النفس يتكون من 
، وضع التخطيط، تنفيذ التخطيط، تقدير فعالية القيام بالتغير، البحث عن الاختيارات
الفصل الحادي  تلاميذ لدى نفسالالتخطيط. وهذا البحث يهدف إلى تحليل إعداد 
. وهذا البحث بحث عشر في تعلم اللغة الإنجليزية بمدرسة تلكوم الثانوية المهنية بكنبارو
تلميذا يكونون عينة للبحث وحصل عليها الباحث من  ١٣٠وصفي كمي. فهناك 
خلال تقنية العينة العشوائية. وفي جمع البيانات وزّع الباحث الاستبيان للمخبرين لمعرفة 
مادة مناسبة بمستويات إعداد النفس. واستخدم  ٣٣فس لديهم، والاستبيان فيه إعداد الن
الباحث الإحصاء الوصفي لتحليل البيانات، ونتيجة البحث تدل على أن نتيجة كلية 
. وفضلا عن ذلك ١،،٠٧، ونتيجة المعدل هي ١٠،،١٠لإعداد النفس لدى التلاميذ 
. ٣٧،٣٣، ونتيجة معدله ١٠١١بمدى  إن أغلب الجوانب لإعداد النفس لدى التلاميذ
لدى التلاميذ في مدرسة تلكوم الثانوية  فنتيجة البحث هي أن مستوى إعداد النفس
المهنية بكنبارو متوسط. وفضلا عن ذلك إن أغلب الجوانب لإعداد النفس لدى التلاميذ 
 هو في تقدير المعلومات وتنفيذ التخطيط.
 .تعلم اللغة الإنجليزيةإعداد النفس،  الكلمات الأساسية:
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Problem 
Language is a system of communication which plays a very 
important role in our life. According to Huddleston and Pullum  (2007), 
English is probably the most widely used language in the world, with 
around 400 million native speakers and a similar number of bilingual 
speakers in several dozen partially English-speaking countries, and 
hundreds of millions more users in other countries where English is widely 
known and used in business, government, or media. Through language, 
human being will be easier to deliver information and strengthen social 
relationship. 
The nature of foreign language learning in foreign language context is 
perceived complex and difficult for some students. One of the factors which 
lead to the difficulty in learning is the characteristic of the students that are 
passive learners in their own learning (Mbato, 2013). Some of students 
typically sit and listen to instructions and memorize what is taught, learn 
through activities that are designed by their teachers and depend on teachers’ 
instructions to carry out those activities. Furthermore, Traditionally, the 
teaching learning process in Indonesian classrooms has been centred on 
teachers, with learners having little room to express their ideas (Mbato, 2013, 
p. 176). 
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According to Wolters (2011) as cited in Mutawah et.al, (2017) Self-
regulation can help students create better learning habits and strengthens their 
study skills. It means that the use of self-regulation is one a way to actively 
engage otherwise passive students in their academic instruction. Moreover, 
Zimmerman & Martinez-Pons (1986, 1988) as cited in Mutawah et.al, (2017 
p.634) “Self-regulation has been shown to be important for academic 
achievement”. Additionally, Zimmerman (2002, p.66), self-regulation is 
important because a major function of education is the development of life-
long learning skills. One of academic purposes in learning English is to use 
self-regulation. 
According to Zimmerman (1998, p.73) self-regulation can be defined 
as self-generated thoughts, feelings, and actions for attaining academic goals. 
It means that self-regulation in learning is process in which students able to 
organize and manage thoughts, feeling, desires, and determination action to 
be taken. Furthermore, self-regulation is the ability to develop, implement, 
and flexibly maintain planned behavior in order to achieve one's goals (Miller 
& Brown, in Jakesova et.al, 2016 p.313). Students who learn by self-
regulation can know how to learn as well as possible. Students know the 
learning style what they like, what is easy and difficult for them, how to 
overcome difficult parts, what their interests and talent, and how to use their 
strengths.  
Self-regulation is very important for the success of development 
planning to adjust tasks especially in learning English. Students who engage 
3 
 
in self-regulation take responsibility to begin their own efforts to obtain skill 
and knowledge instead of depending upon external sources. Students need to 
view learning as an activity that they do for themselves in a proactive manner, 
rather than viewing learning as a covert event that happens to them as a result 
of instruction (Zimmerman, 2001). 
Vocational High School Telkom is one of the Senior High Schools in 
Pekanbaru. Vocational High School Telkom Pekanbaru used 2013 
Curriculum (K-13). Vocational High School Telkom is a school that has the 
goal of producing students who are ready to enter the field of work and able 
to create their own jobs. In Vocational High School Telkom, English lesson is 
an additional skill, in addition to the departments that owned. English is for 
companion work after graduating from school. Therefore, the teachers of 
Vocational High School strive for students to speak English, especially in the 
current MEA era; therefore English lesson is required for students in the 
Vocational High School Telkom Pekanbaru. 
In reality, not all students are able to accept and understand English 
language lesson well. Many students think English lesson is difficult lesson. 
The perception that English is a difficult and boring lesson has been ingrained 
among students. Sometimes, students complain that English only makes them 
dizzy and frightening by some students. 
Several studies that are related to students’ Self-regulation in English 
Language Learning have been conducted by Zahidi (2012); The Impact of 
Self-Regulation Strategies on the Learning Process of Young English 
4 
 
Learners, Johnson (2015); Self-Regulation Strategies that English Language 
Learners, Tomak (2017); Improving Self-Regulation for Learning in EFL 
Writing, Arana (2018); The Investigation of Self-Regulation and Language 
Learning Strategies, Erdogan (2018) The Impact of Training EFL Learners in 
Self- Regulation of Reading on their EFL Literal and Critical Reading 
Comprehension, Morshedian (2016). 
Based on writer’s preliminary research by interviewing one of the 
English teachers of Vocational High School Telkom Pekanbaru on march 
2019, the writer found that many of eleventh grade students of Vocational 
High School Telkom Pekanbaru have difficulty in learning English. The 
students are still struggle to achieve all of English language skills. The 
teacher concluded that most of students’ achievement in learning English is 
still far of the curriculum expectation, which is the passing grade is 70 points. 
The nature of foreign language learning in foreign language context is 
perceived complex and difficult for some students. There are many factors 
that affect students’ achievement; one of them is self-regulation. Zimmerman 
(1986, 1988) as cited in Mutawah et.al, (2017 p.634) said that “Self-
regulation has been shown to be important for academic achievement”. 
Therefore, the researcher wants to investigate the students’ self-regulation in 
learning English at Vocational High School Telkom Pekanbaru.  
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In line with the problem mentioned above from the researcher’s 
preliminary study at eleventh grade students of Vocational High School 
Telkom Pekanbaru, the researcher found some phenomena as follows: 
1. Some of students have no desire for learning English 
2. Some of students have low score in their learning English 
3. Some of students are late in collecting English assignment 
Based on the description above, the researcher intended to find out the 
self-regulation of the students in learning English. Thus, the researcher is 
interested in investigating the problems above into a research entitled “A 
STUDY ON STUDENTS’ SELF-REGULATION IN LEARNING 
ENGLISH AT VOCATIONAL HIGH SCHOOL TELKOM 
PEKANBARU”.  
 
B. The Problem 
1. Identification of problem 
After conducting preliminary observation at the eleventh grade 
students of Vocational High School Telkom Pekanbaru, it is clear that 
most of students are still getting problems especially in learning  English. 
To make them clearer, the problem of this research was identified as 
follow: 
1. How is students desire for learning English ? 
2. How is students score in their learning English? 
3. What does make students late in collecting English assignment? 
.  
6 
 
4. The Limitation of the Problem 
Based on the identification of the problem, the writer discovers 
there is some problem in this research. It is important for the researcher to 
limit the problem in order to pay more attention to the specific problem. 
So, the writer focus on describing students’ self-regulation in learning 
English, and the subject is the eleventh grade students of Vocational High 
School Telkom Pekanbaru, in order to pay more attention to a specific 
problem. 
5. The Formulation of the Problem 
a. In which level is students’ self-regulation in learning English at 
Vocational High School Telkom Pekanbaru? 
b. What is dominant aspect of students’ self-regulation in learning English 
at Vocational High School Telkom Pekanbaru? 
 
C. Objective and Significance of the Research 
1. Objective of the Research 
a. To describe in which level is students’ self-regulation in learning 
English at the eleventh grade of Vocational High School Telkom 
Pekanbaru. 
b. To explain the dominant aspect of students’ self-regulation in learning 
English at the eleventh grade of Vocational High School Telkom 
Pekanbaru? 
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2. Significance of the Research 
a. Hopefully this research is able to benefit the researcher as a novice 
researcher (especially in learning how to conduct the research). 
b. These research findings are expected to be useful and valuable, 
especially for students and teachers of English at the eleventh grades of 
Vocational High School Telkom Pekanbaru to be consideration for their 
future learning process. 
c. Besides, these research findings also expected to be positive and 
valuable information, especially for those who are concerned in the 
world of teaching and learning English as a foreign language. 
d. Finally, these research findings are also expected to be the practical and 
theoretical information to the development of theories on language 
teaching. 
D. Reason for Choosing the Tittle 
There are some reasons why the writer is interested in carrying out 
this research. The reasons are as follows: 
1. The tittle of this research is relevant with the writers’ status as students of 
English Education Department. 
2. The tittle of this research is not yet investigated by other previous 
researchers. 
3. The location of the research facilitates the writer to conduct the research. 
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E. The Definition of the Terms 
To avoid misunderstanding and misinterpreting on the term in this 
research, the term is necessary defined as follows: 
1. Self-regulation 
Miller & Brown (1991) as cited Gavora, Jaksova & Kalenda (2016) 
states that “self-regulation is the ability to develop, implement, and 
flexibly maintain planned behavior in order to achieve one's goals, and 
according to Zimmerman, (1998, p.74) “self-regulation is no longer 
viewed as a fixed characteristic of students but rather as context-specific 
processes that are selectively used to succeed in school. Self-regulation - 
one of the abilities possessed by individuals in controlling and 
manipulating a behavior on the basis of their mind. Therefore, individuals 
are able to react positively to their academic learning. 
2. Learning English 
Based on Oxford dictionary (p, 250), learning is knowledge gained 
by study.  According to Conradie (2014, p.254) learning is a complex 
process which constitutes an important element of human development 
over the centuries. In addition, Learning is viewed as an activity that 
students do for themselves in a proactive way rather than as a covert event 
that happens to them in reaction to teaching (Zimmerman, 2002, p.65). 
Learning English is one of the subjects that must be learned at 
school. Through English lesson students are to have the ability and skills 
to do reasoning, thinking critically, and logically. The important things 
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that need to be aware, although various efforts have been made in 
improving students’ learning outcomes in English such us improving the 
curriculum, completing the facilities, the ability of teachers to manage the 
learning process, will not useful if students do not try serious in their 
learning activities.  
In this research, learning English is the process of students to 
increase the students’ knowledge in learning English process. It can be 
describe how is the students’ know and understand when they were in 
learning English process.  
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CHAPTER II 
LITERATURE REVIEW 
 
A. Theoretical Framework  
1. The Nature of Self-Regulation 
There are different definitions of self-regulation. According to 
Schunk (1995) self-regulation refers to the process whereby learners 
direct their cognitions, motivation, and behaviors, toward the attainment of 
their academic goals. Brown et al. (1999) define self- regulation as “the 
capacity to plan, guide and monitor one‟s behavior flexibly in the face of 
changing circumstances”. This means that students are to be fully 
conscious of what they are doing so as to learn what is expected from 
them. 
Zimmerman (1998, p.73) said that self-regulation can be defined 
as self-generated thoughts, feelings, and actions for attaining academic 
goals. Furthermore, Panadero and Alonso (2014, p.450) states self-
regulation is the control that students have over their cognition, behavior, 
emotions and motivation through the use of personal strategies to achieve 
the goals they have established. This means that every student must have 
the ability to control their learning. One of them can be by making 
learning plans so that it will lead to structured learning habits. The 
students that structure their learning can make them more serious about 
understanding things and setting their learning goals.  
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Randi and Corno (2000) as cited in Tomak (2017) define self-
regulated learners as the ones who “seek to accomplish academic tasks 
strategically and manage to overcome obstacles using a battery of 
resources”. Definitions situate self-regulation as ability or capacity, 
Lemos (1999) as cited in Zahidi (2012). 
Self-regulation is important because a major function of 
education is development of life-long learning skill, Zimmerman (2002). 
It has been argued that “the capacity to self-regulate is central to our 
assumptions about learning, decision making, problem solving, and 
resource management in education” (Boekaerts & Corno, 2005) as cited 
in Mbato (2013). This means that in learning, students are faced with the 
demands of the task and subjeck matter that must be understood. The 
main provision needed by students to regulate to the demands of the task 
is to have the ability and skill to organize learning activities, control 
learning behaviour, and know the goals, directions, and supporting 
resources for learning. 
2. The Structure of Self-Regulatory Processes 
 
According to Bandura (2006) Tomak 2017, p. 24) learners should 
use three important processes which are self-observation, self-judgment, 
and self-reaction, which will make it possible for the learners to monitor 
and adjust their behaviors accordingly.  Self-observation is deliberate 
attention to aspects of one's behavior, and Self-observation is necessary 
but by itself insufficient for sustained self-regulation.  A second process 
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is self-judgment, which refers to comparing present performance with 
one's goal. Such comparisons inform one of goal progress and can exert 
motivational effects on future performance. Self-reactions to goal 
progress may be evaluative or tangible. Evaluative reactions involve 
beliefs about progress. 
Zimmerman (2000) differs between efficient and inefficient self-
regulation, where the quality of self-regulation depends on self-
regulatory processes within the individual. We discuss of three cyclical 
phases of self-regulation: The forethought phase refers to processes and 
beliefs that occur before efforts to learn, the performance phase refers to 
processes that occur during behavioral implementation, and self-
reflection refers to processes that occur after each learning effort.  There 
are two major classes of forethought phase processes, namely task 
analysis and self-motivation beliefs. Task analysis Task analysis includes 
goal setting and strategic planning. It mean that, the students‟ setting of 
educational goals or sub goals and planning for sequencing, timing, and 
completing activities related to those goals. In this phase, the learner 
fragments the task and establishes strategies. Self-motivational beliefs, 
which include variables that generate and maintain motivation for task 
performance such as self-efficacy beliefs about having the personal 
capability to learn and outcome expectations about personal 
consequences of learning, intrinsic interest refers to the students‟ valuing 
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of the task skill for its own merits, and learning goal orientation refers to 
valuing the process of learning for its own merits.  
Performance phase consists of two key elements, which are self-
observation and self-control. Self-observation refers to the individuals‟ 
ability to observe thought processes and emotional reactions. Self-control 
includes processes that can help focus, improve concentration and 
improve performance, such as self-instruction, imagery, time 
management, task-strategies.  
Self-instruction, which are self-directed orders or descriptions 
about the task that is being performed. For example, asking themselves 
during a math exercise about the steps to take and if they are correct. 
Imagery, which is the use of mental images that organize the information 
and help to focus attention on enhancing learning and memorization 
(Zimmerman, 2011). For example, imagining the consequences of failing 
the study. Additionally, images increase interest as they allow the 
students to visualize situations. Time management, having a perspective 
of all the aspects of the task they need to preregister how much time they 
expend reading a text would help them realize how much time it takes in 
reality. For example, scheduling daily studying and homework time. 
Task strategies, which is the students analyzing task and identifying 
specific, advantageous methods for learning. 
Self-reflection also includes two processes, self-judgment and self-
reaction. During the process of self-judgment the learner assesses their 
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work, and finds reasons for success or failure. In the process of self-
reaction, the individual reacts to self-judgment in the form of cognitive 
and affective responses and considers performing the task in the future by 
activating learning strategies. 
3. To Measures of Self-Regulation   
To describe the students‟ self-regulation Brown, Miller and 
Lawendowski (1999) constructed the Self-Regulation Questionnaire 
(SRQ) to measure self-regulation based on their theoretical model. In this 
model, self-regulation is viewed as the ability to establish, execute, and 
sustain planned behavior in the service of attaining one„s goals. Receiving 
relevant information, evaluating the information and comparing it to 
norms, Triggering change, searching for options, Formulating a plan, 
Implementing the plan, Assessing the plan's effectiveness.  
a. Receiving relevant information 
The initial step of individuals in receiving information from 
various sources. With this information, each can know the more 
specific character of an issue.  Receiving relevant information (e.g., I 
usually keep track of my progress toward my goals). 
b. Evaluating the information and comparing it to norms 
Be aware of how big the problem is. This self-evaluation 
process requires individuals to analyze information by comparing a 
problem that is detected outside of them (external) with a personal 
opinion (internal) created from previous experiences that are similar. 
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Evaluating information and comparing to norms (e.g., I have personal 
standards, and try to live up to them).  
c. Triggering change 
A comparison process from the results of the previous 
evaluation, positive or negative feelings will arise. Individuals avoid 
attitudes or thoughts that are not in accordance with the information 
obtained with existing norms. All reactions at this stage are also called 
trends toward change. Triggering change (e.g., I am willing to consider 
other ways of doing things). 
d. Searching for options 
In the previous stage the evaluation process causes emotional 
reactions and attitudes. At the end of the evaluation process shows the 
conflict between individual attitudes in understanding the problem and 
then looking for a way out of the problem at hand. Searching for options 
(e.g., I have sought out advice or information about changing).  
e. Formulating a plan 
Planning key aspects to carry forward targets or goals such as a 
matter of time, activities for development, places and other aspects that 
can support efficient and effective. Formulating a plan (e.g., Once I have 
a goal, I can usually plan how to reach it).  
f. Implementing the plan 
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Immediately lead to actions or take appropriate actions that lead 
to goals and modify attitudes as desired in the process.  Implementing 
the plan (e.g., I get easily distracted from my plans).  
g. Assessing the plan's effectiveness 
This measurement can help in determining and realizing 
whether unrealized planning is as expected or not and whether the 
results obtained are as expected. Assessing the effectiveness of the plan 
(e.g., I don„t seem to learn from my mistakes).  
 
B. Relevant Research 
Previous research on exploring students‟ self-regulation has been 
conducted in different level of education. However, these studies on this issue 
in certain context are presented in the following sections. 
1. Research in Indonesia Context 
At the level of Senior High School there had been a study by 
Nurfiani (2015) in State University Yogyakarta, this study survey the 
ability of self-regulated learning (SLR) at the tenth grade at SMK 1 
Kalasan Yogyakarta. This research found acquisition of self-regulated 
learning abilities in the medium category of 28 students (45%). The result 
of the analysis in each aspect: Aspect of students planning are in medium 
category with 32 students (52%) including, students determining the 
learning strategies to be used, students having a compulsory to complete 
the task, and students managing themselves for preparation for study. 
Aspect of students‟ implementation in the medium category with 28 
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students (45%) including, students applies cognitive and metacognitive 
strategies, monitoring and controlling emotion and motivation to learn, and 
conducting activities. The aspects of students‟ evaluation moderate 
category with 28 students (45%) including, choosing a strategy to 
overcome failure, able to evaluate learning outcomes, reviewing the results 
of the themselves. 
The relationship between self-regulation and resilience in 
adolescents in divorced families, there had been a study by Fatmawati. The 
hypothesis proposed in this study is that there is a positive relationship 
between self-regulation and resilience. Research subjects of 100 teenagers 
who have divorced parents. The scale used to measure the level of self-
regulation is the scale of Self-Regulation Questionnaire (SRQ) created by 
Brown et al. (1999). 
Different study has also been conducted at university level, 
Arumsari (2016) in Sanata Dharma University Yogyakarta. She said most 
of (84%) the students Guidance and Counseling Sanata Dharma University 
class of 2012 have good self-regulated learning. These students are 
categories high and very high self-regulated learning. Its mean that 
students have the ability of self-regulated in their learning by including 
metacognition, motivation, and behavior that very well. 16% of the total 
students have poor self-regulated in their learning. These students are 
categories medium. Its mean that students have well enough of self-
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regulated in their learning by including metacognition, motivation, and 
behavior. 
 
2. Research in Other Countries 
Other studies on exploring students‟ self-regulation were also 
found in Malaysian and Turkish. In Malaysian  context was conducted by 
Zahidi (2012). The research aimed to explore six Malaysian tertiary level 
ESL learners‟ self- regulatory strategies in the process of learning English. 
The literature review positions study as a qualitative investigation of 
language learners‟ SRL strategies and the factors influencing them in the 
learning of English. Analysis of the data indicated that the six ESL 
learners used SRL strategies to varying degrees, and in ways that were 
unique to the Academic Communication 1 language course and using 
English in a university context. The findings show that the participants 
varied in their self-regulatory competence and the use of strategies. 
Paul R. Pintrich (2008), He conducted a correlational research at 
University of Michigan entitled “The Relationship between Motivational 
and Self-Regulated Learning Components of Classroom Academic 
Performance.” He found that there is ecologically valid empirical evidence 
for the importance of considering both motivational and self-regulated 
learning components in our models of classroom academic performance. 
Student involvement in self-regulated learning is closely tied to students' 
efficacy beliefs about their capability to perform classroom tasks and to 
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their beliefs that these classroom tasks are interesting and worth learning. 
At the same time, these motivational beliefs are not sufficient for 
successful academic performance; self-regulated learning components 
seem to be more directly implicated in successful in classrooms.  
 
C. Operational Concept 
Based on the theories and previous research above, so it is carrying to 
clarify the phenomena used in this research. Regarding this research, the 
phenomena is the students‟ self-regulation in learning English. In this 
research, the operational concepts are used to analyze students‟ self-
regulation in learning English and the operational concept is needed as the 
foundation to address the method of the research in this research. Therefore, 
students‟ self-regulation is measured by using several indicators based on 
Brown et al. (1999) as follows: 
1. The students are able to know the more specific character of an issue by 
receiving relevant information in their learning English. 
2. The students are able to evaluate the information and comparing their 
learning English. 
3. The students are able to  trigger change in their learning English 
4. The students are able to search for options in learning English 
5. The students are able to formulate a plan in their learning English 
6. The students are able to implement the plan in learning English 
7. The students are able to assess the plan's effectiveness in their learning 
English 
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CHAPTER III 
METHOD OF THE RESEARCH 
 
A. Research Design  
This research is quantitative research, specifically descriptive 
quantitative study. According to Gay (2012), descriptive research is the 
collection and analysis numerical data to describe, explain, predict or control 
phenomena of interest. While according to Kothari (2004), descriptive 
research is aimed to describe of the state of affairs as it exist at present.  
Through the design of the research, there was a result of analysis to 
describe students’ self-regulation at Vocational High School Telkom 
Pekanbaru and investigate the dominant aspects contributing to it. 
 
B. Time and the Location of the Research  
1. Time of the Research  
This research was conducted on October until November 2019.  
2. Location of the Research  
The location of this research was at Vocational High School Telkom 
Pekanbaru at Melati Street. 
 
C. Subject and Object of the Research 
1. Subject of the Research 
The subject of this research was the eleventh grades students of 
Vocational high school Telkom Pekanbaru. 
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2. Object of the Research 
The object of this research was students’ self-regulation in learning 
English at the eleventh grades students of Vocational High School  
Telkom Pekanbaru. 
 
D. Population and Sample of the Research  
1. Population of the Research  
The population of this research was the eleventh grades students at 
Vocational High School Telkom Pekanbaru, there were 250 students. The 
population was divided into nine classes. 
Table III.1 
Population of the Research 
No Class Population Total 
Male Female 
1 XI TKJ 1 22 8 30 
2 XI TKJ 2 20 10 30 
3 XI TKR 1 25 - 25 
4 XI TKR 2 27 - 27 
5 XI TSM 27 - 27 
6 XI ADP - 30 30 
7 XI AK 6 26 32 
8 XI PH/ADP 11 20 31 
9 XI TELKOM/ELEKTO 16 2 18 
Total 154 96 250 
 
2. Sample of the Research  
In this research, the method used to the sample is simple ramdom 
sampling because all of the subjects in the population are homogeneous. 
Therefore, all of the population have same chance to be sample. According to 
Cohen et al (2007) stated that in simple random sampling, each member of 
the population under study has an equal chance of being selected and the 
probability of a member of the population being selected is unaffected by 
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the selection of other members of the population. Furthermore,  Kothari 
(2004 p.15) stated that simple random sampling is also known as chance 
sampling or probability sampling where each and every item in the 
population has an equal chance of inclusion in the sample and each one of 
the possible samples, has the same probability of being selected. 
The reseacher used the method of the lottery for selecting the 
sample. The lottery was one of the oldest method and was a mechanical 
example of ramdom sampling. The students wrote their name on a saparate 
piece of paper. The pieces of paper were mixed and put into a bottle and 
then names were drawn out of the bottle in a rondom a manner. According 
to Kothari (2004 p.60) stated that to take a ramdom sample in actual 
practice, write each of the possible samples on slip of paper, mix these 
slips thoroughly in a container and then draw as a lottery either blindfolded 
or by rotating a drum or by any other similar device. 
The population of this research was the eleventh grades students at 
Vocational High School Telkom Pekanbaru, there were 250 students. The 
population was divided into nine classes. The researcher took 130 students 
as the sample. The researcher determined the sample based on Cohen 
(2007), if the population was 250 with the confidence level 90% and 
confidence interval 5%, so the total number of the sample was 130 
students. So, this research involved 130 students of the eleventh grades 
from nine classes which were class XI TKJ 1, XI TKJ 2, XI TKR 1, XI 
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TKR 2, XI TSM, XI ADP, XI AK, XI PH/ADP, XI TELKOM/ELEKTO 
at Vocational High School  Telkom Pekanbaru as the sample.  
 
E. The Technique of Data Collection 
In this research, the researcher used the questionnaire on instrument. 
According to Cohen (2007) questionnaire is a widely used and useful 
instrument for collecting survey information, providing structured, often 
numeric data, being able to be administered without the presence of the 
research, and often being comparatively straightforward to analyze. 
Moreover, Brown et al. (1999) said that the assessment for measuring 
self-regulation is based on self-report. One of examples of self-report is 
questionnaire. Self-assessment instruments such as surveys or questionnaire 
usually consist of a statement followed by a response continuum such as 
strongly agree, agree, uncertain or unsure, disagree, and strongly disagree. 
This subject selects the response that best describes his reaction to the 
statement. 
The researcher used questionnaire to find out students’ self-regulation 
at the eleventh grade students of Vocational High School Telkom Pekanbaru. 
The questionnaire was adopted from Fatmawati (2008) because it was done in 
Indonesian case study and it is relevant with this research. The questionnaire 
describes some questions for the respondents to know how the self-regulation 
of the tenth grade students at state Vocational Senior High School Telkom 
Pekanbaru. The distribution of each item of questionnaire is as follows: 
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Table III.2 
      Blueprint of self-regulation 
 
F. The Technique of Data Analysis 
As this research was descriptive research, the data was analyzed in 
several steps: First, calculating total score of questionnaire. The scale of 
questionnaire is adopted from Brown et al. (1999) as the table below: 
 
Table III.3 
The scoring of Positive Statement 
Adopted from Brown, et al (1999) 
                                                  Table III.4 
                                The scoring of Negative Statement 
Adopted from Brown, et al (1999) 
No Indicators 
Favorable Unfavorable 
Number of Items Total 
Items 
Number of Item Total 
Items 
1 Receiving 1,22,36,57 4 8,15,29,43,50 5 
2 Evaluating 9,16,23,30,44,51,58 7 2,37, 2 
3 Triggering 17,38,52,59 4 3,10,24,31,45 5 
4 Searching 11,18,25,32,39,46,53,60 8 4, 1 
5 Formulating 47,54,61 3 5,12,19,26,33,40 6 
6 Implementing 27,34,41,48 4 6,13,20,55,62 5 
7 Assesing 7,14,28,35,42,49,56 7 21,63 2 
 Total  37  26 
No Scale Score 
1 Strongly disagree  1 
2 Disagree 2 
3 Uncertain or Unsure 3 
4 Agree 4 
5 Strongly agree 5 
No Scale Score 
1 Strongly disagree  5 
2 Disagree 4 
3 Uncertain or Unsure 3 
4 Agree 2 
5 Strongly agree 1 
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Second, the total of mean score of sample was calculated by using the 
following formula:   
P 
 
 
 
 
Where: 
P  = total mean score 
F  =  total of students score 
N =  Number of students 
Third, total mean score of the data was concluded by using category 
level. Brown et al. (1999) provides the category to conclude the obtained 
score: 
 
                                     Table III.5 
The Level of Self-Regulation 
No. Total Category Level 
1 > 239 High (intact) self-regulation capacity (top quartile) 
2 214-238 Intermediate (moderate) self-regulation capacity (middle quartiles) 
3 < 213 Low (impaired) self-regulation capacity (bottom quartile) 
 
Meanwhile, the dominant aspects of students’ self-regulation was 
analysed by summing up the mean score for each aspect. And the highest 
mean score was considered as the dominant aspect of students’ self-
regulation. 
P  
 
 
 
 
Where: 
P  =  total mean score of each aspect 
F  =  total of students score for each aspect 
N =  Number of students 
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CHAPTER V  
CONCLUSION AND SUGGESTION 
 
This chapter presents conclusion generated based on the findings from data 
analysis of questionnaire in describing students’ self regulation in learning 
English at Vocational High School Telkom Pekanbaru. This chapter also provides 
the limitation or weaknesses of the study. Finally, this chapter ends with several 
recommendations. 
A. Conclusion  
This study was focused on students’ self-regulation in learning 
English. The research was intended to investigate students’ self-regulation in 
learning English at Vocational High School Telkom Pekanbaru. 
Based on the research findings, the researcher found out that the level of 
the students’ self-regulationat eleventh grade students at Vocational High School 
Telkom Pekanbaru was categorized as intermediate level of self-regulation with 
the mean score 229. Furthermore, the researcher also found out that the dominant 
aspect of students’ self-regulation in learning english was evaluating that was an 
aspect of students’ self-regulation. It showed that the highest scores among 
others, which total score was 4.410 with the mean score was 3.76 followed by 
the mean score was 3.71. Meanwhile, the lowest score aspect of students’ 
self-regulation was receiving which total score was 4.080 with the mean score 
was 3.48. 
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B. Suggestion  
Based on the findings, the writer would like to propose several 
suggestions, as follows:  
1. The teachers of English at SMK Telkom Pekanbaru, it is suggested to be 
aware of students’ self-regulation in learning English. Moreover, the 
teachers should help, facilitate, and guide students in utilization of these 
strategies since students’ self-regulation in learning are able teachable 
and can be modified by strategy training. Students’ reticence is a major 
issue in teaching and learning a language. 
2. Students’ reticence in English at Vocational High School Telkom 
Pekanbaru is mostly on mediocre level. Therefore, the students need to 
encourage themselves to learn English. The students should know that in 
learning. They should not be nervous, diffident, or afraid of making 
mistakes. It is natural if the learner making mistakes and learn from those 
mistakes. So that, they could learn English seriously and making progress 
or even having a good grade.  
3. The suggestions for the further researchers involve several points. Since it 
appears that there is very limited number of studies on self-regulation in 
learning English as foreign language in Indonesian context, more studies 
are needed to be conducted. As has been proposed by Zahidi (2012), 
students’ personal background and English proficiency had been 
associated with their level of self- regulation in learning English. 
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